
© 2026 The authors. This article is distributed under the Creative Commons Attribution-NonCommercial-
ShareAlike 4.0 International License (CC BY-NC-SA 4.0). https://creativecommons.org/licenses/
by-nc-sa/4.0/

10 BURNOUT SYNDROME 
AMONG EDUCATION PROFESSIONALS: CHALLENGES FOR 
WELL-BEING AND TEACHING PERFORMANCE



REVISTA MEXICANA DE INVESTIGACIÓN E INTERVENCIÓN EDUCATIVA  | Revista científico-educativa del Colegio Pablo Latapí Sarre | e-ISSN: 2992-7927
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ABSTRACT

Burnout syndrome is one of the leading occupational health 
problems currently affecting education professionals and 
represents a growing challenge to the quality and sustai-
nability of educational systems. The objective of this article 
was to analyze burnout syndrome among teachers through 
a literature review of recent scientific evidence, examining 
its conceptual foundations, risk factors, consequences for 
well-being and professional performance, as well as the 
main prevention and intervention strategies. The literature 
search was conducted using international scientific data-
bases and publications from specialized organizations, 
with priority given to studies published between 2018 and 
2026. The reviewed evidence demonstrates that burnout is 
a multidimensional phenomenon arising from the interaction 
of high job demands, insufficient organizational support, 
administrative overload, limited opportunities for professio-
nal development, and work-life imbalance. Furthermore, 
the findings indicate that teacher burnout negatively affects 
mental health, job satisfaction, professional commitment, 
teaching quality, and educational outcomes. The studies 
analyzed consistently show that interventions focused ex-
clusively on the individual are insufficient unless accompa-
nied by structural changes within educational institutions. 
Consequently, burnout prevention requires comprehensive 
policies that combine the strengthening of personal resour-
ces with organizational strategies aimed at improving wor-
king conditions, promoting teacher well-being, and foste-
ring higher-quality and more sustainable education.
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RESUMEN

El síndrome de burnout constituye uno de los principales 
problemas de salud ocupacional que afectan actualmente 
a los profesionales de la educación y representa un desafío 
creciente para la calidad y la sostenibilidad de los siste-
mas educativos. El objetivo de este artículo fue analizar el 
síndrome de burnout en docentes mediante una revisión 
bibliográfica de la literatura científica reciente, examinando 
sus fundamentos conceptuales, factores de riesgo, con-
secuencias para el bienestar y el desempeño profesional, 
así como las principales estrategias de prevención e inter-
vención. La búsqueda bibliográfica se realizó en bases de 
datos científicas internacionales y documentos de organis-
mos especializados, priorizando investigaciones publica-
das entre 2018 y 2026. La evidencia revisada demuestra 
que el burnout es un fenómeno multidimensional origina-
do por la interacción entre elevadas demandas laborales, 
insuficiente apoyo organizacional, sobrecarga administra-
tiva, limitadas oportunidades de desarrollo profesional y 
desequilibrios entre la vida laboral y personal. Asimismo, 
se identificó que el agotamiento docente repercute negati-
vamente en la salud mental, la satisfacción laboral, el com-
promiso profesional, la calidad de la enseñanza y los re-
sultados educativos. Los estudios analizados coinciden en 
que las intervenciones centradas exclusivamente en el in-
dividuo resultan insuficientes cuando no se acompañan de 
cambios estructurales en las instituciones educativas. En 
consecuencia, la prevención del burnout requiere políticas 
integrales que combinen el fortalecimiento de los recursos 
personales con estrategias organizacionales orientadas a 
mejorar las condiciones de trabajo, promover el bienestar 
docente y favorecer una educación de mayor calidad y 
sostenibilidad. 
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INTRODUCTION 

In recent years, teacher well-being and mental health have 
become major priorities for international organizations, 
educational policymakers, and the scientific community. 
The United Nations Children’s Fund (2023) has identified 
professional burnout as one of the greatest challenges fa-
cing teachers worldwide, emphasizing that excessive oc-
cupational stress not only undermines educators’ health 
and professional commitment but also affects students’ 
learning opportunities, educational quality, and the sustai-
nability of education systems. Similarly, the World Health 
Organization (2025) defines mental health as “a state of 
mental well-being that enables people to cope with the 
stresses of life, realize their abilities, learn well and work 
well, and contribute to their community.” This perspective 
highlights that mental health is not merely the absence 
of mental disorders but a fundamental resource for indi-
vidual functioning, professional performance, and social 
participation. Within educational settings, preserving tea-
chers’ mental health has therefore become an essential 
prerequisite for achieving high-quality, equitable, and sus-
tainable education.

Teaching has traditionally been recognized as one of the 
most socially meaningful professions, as educators play a 
fundamental role in promoting knowledge, cognitive de-
velopment, social values, and lifelong learning. However, 
the profession has undergone profound transformations 
over recent decades. Increasing administrative responsi-
bilities, continuous curriculum reforms, technological in-
tegration, accountability policies, diverse student needs, 
classroom management challenges, and growing expec-
tations from families and society have substantially inten-
sified teachers’ workloads. These cumulative demands 
have positioned education professionals among the occu-
pational groups most vulnerable to chronic work-related 
stress and burnout syndrome (Agyapong et al., 2022a).

Burnout syndrome is currently recognized as one of the 
most important occupational health problems affecting 
education professionals. Originally described in helping 
professions, burnout refers to a prolonged psychologi-
cal response to chronic interpersonal and organizational 
stressors at work. It is characterized by emotional ex-
haustion, depersonalization or emotional distancing from 
work-related interactions, and a diminished sense of per-
sonal accomplishment. Among teachers, these manifesta-
tions often include persistent fatigue, reduced motivation, 
emotional disengagement, decreased instructional effec-
tiveness, lower job satisfaction, and intentions to leave the 
profession (Arraz, 2018). Rather than representing an in-
dividual weakness, burnout is increasingly understood as 
the result of complex interactions between organizational 

conditions, occupational demands, and personal coping 
resources.

The consequences of teacher burnout extend far beyond 
the individual educator. A growing body of evidence de-
monstrates that burnout negatively affects instructional 
quality, teacher-student relationships, classroom clima-
te, organizational commitment, and overall educatio-
nal effectiveness. Teachers experiencing burnout are 
more likely to report absenteeism, reduced productivity, 
emotional distress, anxiety, depression, and decreased 
professional engagement, ultimately compromising stu-
dent learning outcomes and institutional performance 
(Agyapong et al., 2022a; Appiah-Odame & Frempong, 
2025). Consequently, teacher burnout should be viewed 
not only as an occupational health concern but also as an 
educational and public health issue requiring coordinated 
institutional responses.

The COVID-19 pandemic further exposed and intensified 
many of the structural factors associated with teacher 
burnout. The rapid transition to remote and hybrid lear-
ning environments increased technological demands, 
uncertainty regarding educational continuity, and expan-
ded emotional responsibilities significantly increased 
teachers’ psychological burden. Although schools have 
largely returned to face-to-face instruction, recent investi-
gations indicate that many of these stressors continue to 
influence educators’ well-being and professional functio-
ning. Emerging evidence also suggests that teacher we-
ll-being and resilience represent independent yet closely 
related dimensions that can protect against burnout when 
adequately supported through organizational policies and 
professional development initiatives (Christopoulou et al., 
2026; Troubouni et al., 2026).

Current research consistently identifies burnout as a mul-
tidimensional phenomenon influenced by organizational, 
occupational, and individual factors. High workload, in-
sufficient institutional support, excessive administrative 
responsibilities, limited professional recognition, work-life 
imbalance, inadequate leadership, and emotional labor 
associated with teaching have been repeatedly iden-
tified as major predictors of burnout among education 
professionals (Agyapong et al., 2022a; Appiah-Odame & 
Frempong, 2025). Conversely, resilience, supportive lea-
dership, positive organizational climate, collaborative pro-
fessional cultures, psychological well-being, and effective 
coping strategies have emerged as significant protective 
factors that contribute to healthier educational environ-
ments and improved teacher performance (Christopoulou 
et al., 2026; Troubouni et al., 2026).

Although the scientific literature on teacher burnout has 
expanded considerably during the past decade, there re-
mains a need to integrate recent evidence concerning its 
determinants, consequences for well-being and teaching 
performance, and evidence-based prevention strategies. 
Such an integrated perspective is particularly relevant in 
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the context of ongoing educational transformation, where 
maintaining a healthy, motivated, and resilient teaching 
workforce is essential for ensuring educational quality and 
institutional sustainability.

Therefore, the objective of this article is to analyze burnout 
syndrome among education professionals by examining 
its conceptual foundations, major risk factors, consequen-
ces for well-being and teaching performance, and the 
principal prevention and intervention strategies identified 
in recent scientific literature. By synthesizing current evi-
dence, this article seeks to contribute to a better unders-
tanding of teacher burnout and to support the develop-
ment of healthier educational environments that promote 
both professional well-being and educational excellence.

MATERIALS AND METHODS

This study was conducted as a narrative literature review 
aimed at analyzing the current scientific evidence on 
burnout syndrome among education professionals, with 
particular emphasis on its determinants, consequences 
for teacher well-being and teaching performance, and 
evidence-based prevention and intervention strategies. A 
narrative review design was selected because it allows 
for the integration and critical interpretation of recent fin-
dings from diverse methodological approaches, providing 
a comprehensive understanding of a complex and multi-
dimensional phenomenon.

The literature search was carried out between May and 
July 2026 using internationally recognized academic data-
bases and scientific resources, including Scopus, Web of 
Science, PubMed, ERIC, Google Scholar, and publishers’ 
websites. Additional reports and documents published 
by international organizations, such as the World Health 
Organization (WHO) and the United Nations Children’s 
Fund (UNICEF), were also consulted to incorporate cu-
rrent policy perspectives and global recommendations 
regarding teacher well-being.

The search strategy combined keywords and Boolean 
operators, including “teacher burnout,” “burnout syndro-
me,” “teacher well-being,” “occupational stress,” “mental 
health,” “teacher engagement,” “educational leadership,” 
“teacher resilience,” “school climate,” and “teaching per-
formance.” Preference was given to peer-reviewed ar-
ticles published between 2020 and 2025 in English, al-
though seminal publications and authoritative institutional 
reports were incorporated when considered essential for 
understanding the conceptual development of the topic.

The inclusion criteria comprised empirical studies, sys-
tematic reviews, scoping reviews, narrative reviews, and 
official reports addressing burnout among teachers or 
academic staff, its associated risk and protective factors, 
psychological well-being, educational outcomes, and 
intervention strategies. Publications unrelated to educa-
tion, studies lacking sufficient methodological information, 

duplicate records, and articles with limited relevance to 
the objectives of the review were excluded.

The selected literature was analyzed through qualitative 
thematic analysis. The evidence was organized into four 
major analytical categories: conceptual foundations of 
burnout syndrome; organizational and individual risk fac-
tors; consequences for teacher well-being and teaching 
performance; and prevention and intervention strate-
gies. The synthesis emphasized identifying converging 
findings, emerging trends, and practical implications for 
educational institutions and policymakers.

RESULTS AND DISCUSSION

The growing body of scientific evidence demonstrates that 
burnout syndrome has become one of the most significant 
occupational health challenges affecting education pro-
fessionals worldwide. Although teaching has historically 
been associated with personal fulfillment, social contribu-
tion, and professional vocation, contemporary educatio-
nal systems have substantially transformed the conditions 
under which educators perform their work. Increasing ins-
titutional demands, expanding administrative responsibili-
ties, technological adaptation, accountability policies, cu-
rriculum reforms, and the growing complexity of students’ 
academic and socioemotional needs have intensified oc-
cupational stress, making burnout a critical concern for 
educational institutions, policymakers, and public health 
organizations. Consequently, understanding the mecha-
nisms underlying burnout and its consequences has be-
come essential for ensuring teacher well-being, educatio-
nal quality, and the long-term sustainability of education 
systems.

In this context, Appiah-Odame & Frempong (2025) argue 
that burnout syndrome represents a “silent crisis” that 
has gradually emerged as one of the major challenges 
facing contemporary educational systems. The authors 
contend that this phenomenon cannot be explained solely 
by teachers’ individual characteristics but rather reflects 
structural problems embedded within educational orga-
nizations. From this perspective, professional burnout de-
velops when institutional demands consistently exceed 
the resources available to address them, a situation in-
tensified by administrative overload, increasing teaching 
responsibilities, limited professional autonomy, insufficient 
institutional recognition, and the restricted availability of 
organizational support mechanisms.

The authors further emphasize that the most effective co-
ping strategies extend beyond the development of perso-
nal skills, as they require institutions capable of fostering 
healthy workplace cultures, strengthening educational 
leadership, and promoting collaborative relationships 
among teachers. Consequently, their study offers a syste-
mic perspective on burnout, highlighting that its preven-
tion should focus both on strengthening individual compe-
tencies and on transforming the organizational conditions 
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that generate professional exhaustion. This approach is 
consistent with the current understanding of teacher we-
ll-being as a shared responsibility among educators, edu-
cational institutions, and public policymakers.

Similarly, Cahill (2025) synthesizes the available eviden-
ce on teacher burnout from an educational management 
perspective, offering a comprehensive overview of its 
manifestations, associated factors, and prevention stra-
tegies. The author explains that the syndrome usually 
develops progressively through symptoms such as per-
sistent physical and emotional exhaustion, diminished en-
thusiasm for teaching, loss of professional commitment, 
feelings of inefficacy, irritability, and workplace isolation. 
These manifestations may remain unnoticed for extended 
periods before becoming clinically significant.

Furthermore, Cahill emphasizes that prevention is consi-
derably more effective when educational institutions in-
tervene at an early stage by reducing unnecessary ad-
ministrative burdens, strengthening school leadership, 
establishing teacher support networks, and implementing 
programs aimed at promoting mental health and occupa-
tional well-being. Although this publication is primarily a 
professional resource grounded in previous research ra-
ther than an empirical study, its principal contribution lies 
in translating scientific knowledge into practical recom-
mendations that can be implemented by school leaders 
and educational administrators. In doing so, it reinforces 
the need to regard teacher well-being as a strategic ele-
ment for improving teaching quality and promoting tea-
cher retention within the profession.

Instead, Avola et al. (2025) conducted a scoping review 
examining intervention designed to promote teacher we-
ll-being and reduce burnout syndrome, providing one of 
the most comprehensive syntheses in this area of research. 
The authors concluded that interventions focused exclu-
sively on the individual, such as mindfulness programs, 
emotional skills training, relaxation techniques, and stress 
management strategies, produce significant benefits for 
psychological well-being. However, these effects tend to 
be limited when organizational conditions remain unchan-
ged. In contrast, institutional strategies aimed at improving 
leadership, encouraging teachers’ participation in deci-
sion-making, strengthening collaborative practices, redu-
cing administrative workload, and fostering healthy work 
environments produce more consistent and sustainable 
long-term outcomes. Based on these findings, the review 
emphasizes that the most effective interventions are tho-
se that integrate individual, organizational, and systemic 
actions, moving beyond traditional approaches that place 
the sole responsibility for managing work-related stress on 
teachers themselves. This evidence supports the present 
study by reinforcing the need to implement comprehen-
sive well-being policies that simultaneously address tea-
chers’ mental health and the structural conditions in which 
the educational process takes place.

Likewise, Guider et al. (2024) examined the prevalence of 
burnout syndrome among secondary school teachers and 
found that professional exhaustion is closely associated 
with the working conditions imposed by the educational 
environment. Their findings indicate that the highest levels 
of emotional exhaustion and reduced personal accom-
plishment occur among teachers exposed to excessive 
workloads, limited pedagogical resources, demanding 
institutional expectations, and insufficient organizational 
support. The authors further emphasize that work orga-
nization variables exert a greater influence on the deve-
lopment of burnout than many individual characteristics, 
reinforcing the importance of intervening at the organiza-
tional level rather than focusing exclusively on individual 
teachers. 

Moreover, the study demonstrates that deteriorating tea-
cher well-being negatively affects motivation, job satisfac-
tion, professional commitment, and the quality of teaching 
processes, confirming that the consequences of burnout 
extend beyond the individual to influence the overall 
functioning of educational institutions. These findings su-
pport the implementation of preventive policies aimed at 
improving working conditions, strengthening institutional 
support, and reducing persistent sources of occupational 
stress, all of which are considered essential for ensuring 
educational quality and promoting the long-term sustaina-
bility of the teaching profession.

Building upon these findings, Cefai et al. (2025) expand 
the understanding of burnout syndrome by examining its 
relationship with job satisfaction, well-being, and teachers’ 
mental health from a professional growth perspective. The 
authors demonstrate that teacher well-being should not be 
understood merely as the absence of burnout but rather 
as a positive state encompassing job satisfaction, emo-
tional balance, a sense of belonging, and perceived pro-
fessional efficacy. Their findings reveal that teachers with 
higher levels of job satisfaction are less likely to experien-
ce emotional exhaustion and are better equipped to cope 
with the demands of educational practice. Furthermore, 
the study shows that mental health serves as a mediating 
mechanism between working conditions and teaching 
performance, indicating that healthy organizational envi-
ronments simultaneously promote psychological well-be-
ing and improve the quality of instruction. This perspective 
represents a significant shift from traditional approaches 
focused exclusively on risk factors by proposing that the 
promotion of well-being constitutes a preventive strategy 
with lasting effects on professional commitment, resilien-
ce, and teachers’ personal growth. Consequently, the 
study provides evidence supporting the implementation 
of institutional policies aimed not only at reducing burnout 
but also at strengthening the psychological resources that 
enable teachers to develop healthier and more sustaina-
ble professional careers.
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Along the same line, Usán Supervía & Salavera Bordás 
(2020) jointly examined burnout syndrome, work engage-
ment, and goal orientation among teachers from different 
educational levels, providing a broader understanding of 
the motivational processes associated with professional 
performance. The authors found that work engagement 
constitutes one of the main protective factors against tea-
cher burnout, characterized by high levels of vigor, dedi-
cation, and absorption at work. Their findings indicate that 
teachers with a stronger orientation toward learning goals 
and professional development experience lower levels of 
emotional exhaustion and greater satisfaction with their 
educational work.

Moreover, the study demonstrates that motivational orien-
tation significantly influences the way teachers cope with 
everyday professional demands, fostering more adaptive 
responses to occupational stress. This research is parti-
cularly relevant because it shows that professional mo-
tivation and commitment to teaching not only enhance 
instructional performance but also function as psycholo-
gical resources capable of buffering the adverse effects 
of demanding working conditions. Consequently, the 
authors suggest that educational institutions should pro-
mote organizational cultures that encourage continuous 
professional development, teacher autonomy, and intrin-
sic motivation as complementary strategies for preventing 
burnout.

Shifting the focus to higher education, Dlamini & Dlamini 
(2024) examine the challenges affecting the well-being 
of academic staff, emphasizing that the transformations 
experienced by universities over recent decades have 
substantially increased the pressures faced by faculty 
members and researchers. Through a narrative review, 
the authors identify growing demands related to research 
productivity, scientific publishing, grant acquisition, tea-
ching responsibilities, administrative duties, and conti-
nuous performance evaluation as major contributors to a 
work environment characterized by high levels of stress 
and psychological strain. 

They further highlight institutional competitiveness, job in-
security, and limited resource availability as factors that 
negatively affect university teachers’ mental health. A 
major contribution of this review is its demonstration that 
academic well-being depends on multiple interrelated 
dimensions, including job stability, work-life balance, or-
ganizational support, and institutional leadership. In this 
regard, the study extends the discussion of burnout to the 
higher education context, arguing that policies aimed at 
improving academic productivity should be accompanied 
by strategies designed to safeguard faculty members’ 
psychological well-being, thereby ensuring that institutio-
nal excellence is not achieved at the expense of occupa-
tional health.

Expanding this perspective, Li et al. (2025) investigate 
the relationship between occupational stress and burnout 

syndrome among primary and secondary school physical 
education teachers through an innovative methodological 
approach combining multiverse analyses with daily expe-
rience sampling. Their findings indicate that accumulated 
day-to-day occupational stress is one of the strongest 
predictors of emotional exhaustion and the progressive 
deterioration of professional well-being. The authors de-
monstrate that daily fluctuations in work demands have 
a direct impact on teachers’ emotional states, confirming 
that burnout does not emerge from isolated events but ra-
ther from prolonged and repeated exposure to stressful 
working conditions. 

Furthermore, the study reveals that factors such as work 
intensity, performance pressure, the simultaneous mana-
gement of multiple responsibilities, and insufficient reco-
very between working days contribute to the continuous 
accumulation of psychological exhaustion. A particularly 
important contribution of this research is its demonstration 
that burnout is a dynamic and cumulative process, highli-
ghting the importance of continuously monitoring teacher 
well-being and implementing preventive interventions be-
fore exhaustion reaches clinically significant levels. These 
findings reinforce the understanding of burnout as an 
evolving condition that requires early and sustained orga-
nizational responses.

Likewise, Sánchez-Narváez et al. (2023) provide a no-
vel perspective by examining the relationship between 
burnout syndrome and sleep quality among elementary 
school teachers in Mexico. Their findings reveal a signifi-
cant association between the two variables, showing that 
teachers experiencing higher levels of emotional exhaus-
tion are more likely to report sleep disturbances, difficul-
ties initiating or maintaining sleep, and reduced physical 
and psychological recovery after the workday. The au-
thors argue that this relationship creates a negative fee-
dback cycle in which inadequate sleep increases vulne-
rability to occupational stress, while accumulated burnout 
progressively impairs sleep quality, ultimately affecting 
cognitive functioning, emotional regulation, and profes-
sional performance. This finding is particularly relevant 
because it demonstrates that the consequences of bur-
nout extend beyond psychological well-being to influence 
physiological processes that are essential for teachers’ 
daily functioning. Consequently, the study suggests that 
preventive strategies should include measures to promote 
healthy lifestyles, improve work-life balance, and reduce 
organizational conditions that hinder adequate physical 
and emotional recovery.

Consistent with these findings, Muradova Natiq Qizi & 
Bayramov Bashir Oglu (2025) examine burnout syndrome 
from a psych pedagogical perspective, highlighting the 
consequences of emotional exhaustion for both teachers 
and students. The authors argue that deteriorating tea-
cher well-being substantially affects the quality of peda-
gogical interactions, reduces teachers’ ability to manage 
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educational processes effectively, and limits the creation 
of positive learning environments.

The authors further argue that prolonged burnout adver-
sely affects teachers’ motivation, interpersonal communi-
cation, pedagogical creativity, and their willingness to res-
pond to students’ emotional needs. From this perspective, 
burnout should no longer be regarded solely as an oc-
cupational health issue but rather as a phenomenon that 
directly influences the effectiveness of educational pro-
cesses and students’ holistic development. The authors 
also emphasize the importance of strengthening the so-
cioemotional competencies of both teachers and students 
through emotional education programs, stress prevention 
initiatives, and psychological well-being promotion. In 
doing so, they propose a comprehensive framework that 
recognizes the close interdependence between teachers’ 
emotional health and the overall quality of the educational 
process.

Extending this perspective, Angelini et al. (2024) exami-
ne the mediating role of burnout dimensions in the rela-
tionship between teacher engagement and psychological 
well-being. Their findings demonstrate that work engage-
ment constitutes one of the primary protective resources 
against professional burnout, although its effectiveness 
depends largely on the intensity of the different burnout di-
mensions. The authors show that commitment to teaching 
promotes higher levels of well-being only when emotional 
exhaustion and depersonalization remain at relatively low 
levels. 

Conversely, when these dimensions become more pro-
nounced, even highly committed teachers experience 
significant declines in both psychological well-being and 
job satisfaction. This study provides a more nuanced 
understanding of the relationships among engagement, 
well-being, and burnout by demonstrating that these va-
riables interact dynamically and cannot be examined in 
isolation. Consequently, the findings support the develop-
ment of comprehensive interventions that simultaneously 
strengthen professional engagement and reduce organi-
zational sources of exhaustion, thereby promoting heal-
thier and more sustainable teaching careers.

Broadening the discussion, Bezie et al. (2025) investigate 
work-related burnout among early childhood educators 
through a multicenter study conducted in Ethiopia, pro-
viding evidence from an educational context that has re-
ceived relatively limited attention in the international litera-
ture. The authors report a high prevalence of professional 
burnout and demonstrate that factors such as excessive 
workload, limited professional experience, insufficient ins-
titutional support, inadequate educational resources, and 
certain sociodemographic characteristics significantly in-
crease the risk of developing the syndrome. 

They further highlight that early childhood teachers face 
unique professional demands arising from continuous 

caregiving responsibilities, individualized attention, and 
the intense emotional involvement required when working 
with young children, all of which increase vulnerability 
to occupational exhaustion. This study expands current 
knowledge by demonstrating that burnout also has a 
substantial impact on the earliest levels of the educatio-
nal system, underscoring the need for preventive policies 
specifically designed for this professional group. The fin-
dings reinforce the view that strategies aimed at improving 
working conditions, strengthening organizational support, 
and promoting teacher well-being should be implemented 
from the earliest stages of teachers’ careers to ensure the 
long-term sustainability of the profession across all edu-
cational levels.

From an intervention perspective, Agyapong et al. (2022b) 
present the Wellness4Teachers protocol, an initiative de-
signed to assess the prevalence of burnout and other as-
sociated psychological problems among teachers while 
evaluating the effectiveness of a supportive text messa-
ging system for promoting emotional well-being. Although 
the study reports a research protocol rather than empi-
rical findings, its primary contribution lies in proposing 
an innovative preventive intervention model based on 
accessible, low-cost, and highly scalable communication 
technologies. 

The authors recognize that burnout frequently coexists with 
anxiety, depression, and elevated stress levels, creating a 
scenario that requires early and continuous interventions 
extending beyond conventional mental health services. 
They also emphasize that many teachers encounter ba-
rriers to accessing psychological support because of time 
constraints, limited resources, or stigma, making digital 
tools such as Wellness4Teachers a promising alternative 
for providing ongoing support and strengthening resilien-
ce. In this regard, the study broadens current intervention 
approaches by incorporating technology-based solutions 
aimed at preventing burnout and promoting teachers’ 
mental health, demonstrating that digital innovation can 
play a meaningful role in reducing burnout and enhancing 
occupational well-being.

Finally, Pakdee et al. (2025) examine the factors influen-
cing burnout and well-being among university faculty 
members, providing evidence from a sector increasingly 
affected by growing academic and institutional pressures. 
The authors demonstrate that faculty well-being results 
from the interaction of multiple factors related to working 
conditions, individual characteristics, and the organiza-
tional environment. Among the principal determinants of 
burnout, they identify excessive workload, the simulta-
neous demands of teaching, research, and administrative 
responsibilities, pressure to increase scientific productivi-
ty, institutional evaluation requirements, and inadequate 
work-life balance. At the same time, the study shows that 
organizational support, professional recognition, job sa-
tisfaction, a balanced distribution of responsibilities, and 
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the perception of a positive work environment function as 
protective factors that strengthen psychological well-be-
ing and reduce emotional exhaustion. 

A particularly important contribution of this research is 
its demonstration that well-being and burnout maintain a 
dynamic relationship in which improvements in organiza-
tional conditions generate simultaneous benefits for both 
mental health and academic performance. Consequently, 
the authors conclude that universities should move toward 
management models that integrate institutional well-being 
policies, participatory leadership, psychosocial support, 
and a balanced allocation of academic responsibilities. 
These findings reinforce the perspective advanced in the 
present study, according to which burnout prevention re-
quires systemic interventions that extend beyond streng-
thening individual coping capacities and instead promote 
educational organizations capable of providing healthy, 
sustainable, and supportive working environments for 
their faculty members.

The literature reviewed consistently indicates that burnout 
should not be interpreted as an isolated psychological 
condition affecting only individual teachers. Instead, it re-
presents a multidimensional occupational phenomenon 
resulting from the interaction of organizational structures, 
working conditions, professional demands, and personal 
resources. This broader perspective shifts responsibility 
away from individual coping capacity and emphasizes the 
importance of institutional policies capable of promoting 
supportive work environments, adequate professional re-
cognition, effective leadership, and healthy organizational 
cultures. Such findings reinforce the growing consensus 
that teacher well-being is both an individual and organiza-
tional responsibility.

One of the most consistent findings across recent studies 
is the close relationship between burnout and teacher 
well-being. Rather than representing opposite ends of a 
single continuum, current evidence suggests that these 
constructs are partially independent and interact in com-
plex ways. Teachers may continue to demonstrate high 
levels of professional commitment despite experiencing 
considerable occupational stress, whereas others with 
relatively favorable working conditions may still report 
diminished psychological well-being due to individual or 
contextual factors. This multidimensional understanding 
highlights the importance of assessing both protective 
and risk factors when designing interventions aimed at 
improving teachers’ occupational health.

Another important contribution emerging from recent in-
vestigations concerns the identification of resilience as 
a protective factor against burnout. Resilient educators 
appear better equipped to regulate emotional respon-
ses, adapt to rapidly changing educational environments, 
maintain professional motivation, and preserve psycholo-
gical well-being despite experiencing demanding working 
conditions. Nevertheless, resilience should not be viewed 

as a substitute for organizational support. The literature 
consistently argues that expecting teachers to overcome 
adverse working conditions solely through individual resi-
lience may inadvertently obscure systemic problems re-
quiring institutional action. Effective prevention therefore 
requires a balanced approach that simultaneously streng-
thens individual coping capacities while reducing organi-
zational sources of chronic occupational stress.

The reviewed studies also reveal that burnout develops 
gradually through prolonged exposure to occupational 
demands that exceed available psychological and orga-
nizational resources. Excessive workload, administrative 
overload, insufficient autonomy, limited professional re-
cognition, inadequate institutional support, role ambiguity, 
work-life imbalance, and emotionally demanding interac-
tions with students and families repeatedly emerge as ma-
jor contributors to teacher exhaustion. Importantly, these 
factors rarely occur in isolation. Instead, they interact cu-
mulatively, progressively increasing emotional fatigue and 
reducing teachers’ capacity to sustain high levels of pro-
fessional engagement over time.

Educational level also appears to influence the manifesta-
tion of burnout. While many of the identified risk factors are 
common across educational settings, their relative impor-
tance differs according to institutional context. Teachers in 
primary and secondary education frequently report emo-
tional demands associated with classroom management, 
behavioral challenges, parental expectations, and inclu-
sive education practices. In contrast, higher education 
faculty often experience additional pressures related to 
research productivity, publication requirements, grant ac-
quisition, administrative responsibilities, and performance 
evaluation systems. These contextual differences suggest 
that prevention strategies should be adapted to the speci-
fic realities of each educational sector rather than relying 
on universal intervention models.

An equally relevant finding concerns the consequences 
of burnout for educational quality. The reviewed litera-
ture consistently demonstrates that teacher exhaustion 
extends beyond personal health outcomes, influencing 
classroom effectiveness, instructional quality, student en-
gagement, organizational climate, and institutional perfor-
mance. Burnout has been associated with lower teaching 
effectiveness, reduced innovation in instructional practi-
ces, diminished job satisfaction, increased absenteeism, 
higher turnover intentions, and weakened professional 
commitment. These consequences reinforce the unders-
tanding that promoting teacher well-being should be con-
sidered a strategic investment in educational excellence 
rather than solely an occupational health initiative.

Recent research further emphasizes the importance of 
preventive approaches instead of reactive interventions. 
Rather than focusing exclusively on treating burnout af-
ter symptoms become severe, educational institutions are 
increasingly encouraged to implement comprehensive 
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well-being strategies that integrate organizational su-
pport, professional development, mental health promo-
tion, collaborative work environments, and effective lea-
dership practices. Such preventive models acknowledge 
that healthy educational organizations not only protect 
teachers from occupational exhaustion but also contribute 
to improved learning environments, stronger institutional 
performance, and greater educational sustainability.

Collectively, the findings reviewed in this article indicate 
that burnout syndrome should be understood as a com-
plex organizational phenomenon with profound impli-
cations for teachers, students, educational institutions, 
and society. Addressing this challenge requires moving 
beyond individual-level explanations toward comprehen-
sive strategies that recognize the reciprocal relationship 
between working conditions, psychological well-being, 
professional performance, and educational quality. This 
integrated perspective provides a stronger foundation for 
developing evidence-based policies capable of suppor-
ting a resilient, healthy, and professionally engaged tea-
ching workforce.

CONCLUSIONS

Burnout syndrome has become one of the most signifi-
cant occupational challenges affecting education profes-
sionals worldwide. The evidence reviewed consistently 
demonstrates that burnout cannot be understood solely 
as an individual psychological condition but rather as a 
multidimensional phenomenon resulting from the interac-
tion between organizational structures, occupational de-
mands, and personal resources. Consequently, preven-
ting burnout requires moving beyond individual-centered 
approaches toward comprehensive institutional strategies 
that address the structural conditions shaping teachers’ 
professional experiences.

The literature also highlights the close relationship be-
tween teacher well-being, work engagement, mental 
health, and educational quality. Healthy organizational 
environments characterized by supportive leadership, co-
llaborative cultures, professional recognition, manageable 
workloads, and opportunities for professional develop-
ment contribute not only to reducing burnout but also to 
enhancing teacher motivation, instruction effectiveness, 
and student learning outcomes. Conversely, chronic oc-
cupational stress, excessive administrative demands, and 
insufficient institutional support substantially increase tea-
chers’ vulnerability to emotional exhaustion and professio-
nal disengagement.

Another important conclusion is that effective prevention 
requires multidimensional interventions integrating orga-
nizational, psychological, and professional development 
components. Although resilience training, stress mana-
gement programs, and emotional regulation strategies 

provide meaningful benefits, their long-term effectiveness 
depends on simultaneous improvements in organizational 
policies, leadership practices, working conditions, and 
institutional support systems. Digital interventions and in-
novative mental health initiatives also represent promising 
complementary strategies for expanding access to psy-
chological support.

Finally, the findings underscore the need for educational 
systems to recognize teacher well-being as a strategic 
priority rather than merely an occupational health concern. 
Investing in healthy work environments, evidence-based 
well-being policies, and supportive organizational cultu-
res contribute not only to protecting teachers’ mental heal-
th but also to improving educational quality, institutional 
sustainability, and student development. Future research 
should prioritize longitudinal and intervention studies ca-
pable of evaluating the long-term effectiveness of orga-
nizational strategies designed to prevent burnout across 
different educational contexts and cultural settings.
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